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Language-Teaching and World View in Urdu Medium 
Schools in Pakistan 

 
Tariq Rahman 

 
 

1. Introduction 
 
The ordinary state run school teaches most subjects in Urdu in most parts of Pakistan.  And even when it 
does teach in Sindhi or Pashto, Urdu is taught as an additional language.  As such, the world view of the 
products of state schools is more influenced by Urdu than by any other language in the country taken as a 
whole. 
 
The state-schools covered in this study are meant for the education of the poorer sections of society and are 
fully controlled by the state unlike the elitist English-medium schools where state control is minimal.  State 
control manifests itself, apart from other things, in the way state sponsored ideology is disseminated through 
textbooks in these schools.  The purpose of this study is to investigate how the Pakistani state uses the 
language-teaching texts in Urdu medium schools to disseminate and reinforce the ideologies of nationalism 
and militarism. A number of other ideologies, like assumed male superiority inherent in the texts, have been 
touched upon in passing but are not the focus of this study. 
 
A brief review of relevant literature about the way ideology permeates state-influenced teaching follows this 
section (section 2).  The next section (section 3) describes what kind of texts have been classified as 
ideological texts and how their percentage in school text books has been determined.  Section 4 contains a 
brief account of how the present exercise helps us understand the nexus between ideology and language-
teaching texts.  Section-5 is about the efforts being made in Pakistan by certain Non Governmental 
Organizations (NGOs) to eradicate, or at least reduce, the intensity of the biases of the textbooks at present.  
In the end (section 6) there is a conclusion followed by appendices containing useful information about 
language texts and a bibliography. 
 
 
2. Review of Literature 
 
The main ideology burdened texts, or propagandist texts, are historical, political and sociological in nature.  
The subject of Pakistan Studies contains elements of all three and is meant for disseminating state-supported 
ideologies.  Such a use of history is not new.  All official historians were made to conceal those aspects of 
the truth which would annoy the powers that be.  However, the power of the modern state is much more 
than the pre-modern one.  This power is derived not only through a much more powerful coercive apparatus 
than before but also by the fact that the modern state can reach out to more people through the media and 
through school text books than its predecessors. 
 
2.1 Comparison with India 
 
History is always the greatest victim of a regime which intends to brain-wash its population. Well known 
state interventions in historiography in modern times have been those of Hitler, Mussolini and the Soviet 
decision-makers.  In India the Congress, with a view to creating a composite Indian nationalism by 
eliminating the tension between Muslim and Hindu identities, promoted history which deemphasized the 
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role of religion and emphasized that of economic and political factors in India’s past.  The National Council 
for Educational Research and Training (NCERT) textbooks do not vilify Muslims but they do not accept 
Islam as a basis for the creation of Pakistan (Behera 1996: 198).  The Hindu nationalists, such as the 
Bharatiya Janata Party (BJP), wants to control `history as a justification for a Hindu identity for India’ 
(Thapar 1993).  In 1977 Morarji Desai conceded the Hindu nationalists’ demands (in this case the Jan 
Sangh’s) by banning well known histories.  Among others Romila Thapar’s Medieval India; Bipin 
Chandra’s, Modern India and R.S. Sharma’s, Ancient India were withdrawn from the schools.  The Janata 
government, however, lost its hold on power in 1979 and the Indian History Congress endorsed the 
textbooks reaffirming its commitment to the `scientific and secular approach to the study of history’ (Behera 
1996: 200).  However, in the 1990s when the BJP came to power in several Indian states, including UP, the 
question of Hinduizing history again came to the forefront.  According to Behera who describes this debate, 
the BJP failed to convince the Indian National Congress at its 54th session in December 1993 and the debate 
goes on. 
 
2.2 The Use of School Texts in Pakistan 
 
In India the attempts at Hinduizing education are recent because the Congress, which ruled India till the 
death of Rajiv Gandhi, emphasized secularism rather than religion.  In Pakistan, however, Islam was 
emphasized as the cornerstone of the Pakistani identity from the beginning. Hence education, at least in state 
vernacular-medium schools, included an Islamic component in the humanities texts from the beginning.  
However, in Zia ul Haq’s regime (1977-1988) Islamization of education became more imperative and 
thorough.  In a description of the rewriting of history Pervez Hoodbhoy and A.H. Nayyar make the point 
that the concept of the `ideology of Pakistan’, a phrase used by the Jamat-i-Islami in its manifesto in 1951, 
became the focal point of ideology.  Part of this ideology was that Pakistan was made for Islam (not just for 
Muslims but in order to create an Islamic state and society); M.A. Jinnah, the founder of Pakistan, was not 
secular in his political views but really wanted a religious state; and the essence of the Pakistani identity was 
religion and not ethnic nationalism.  The revised textbooks were even less liberal than those of previous 
regimes with Islam (of a ritualistic type), chauvinism and militarism as their major components.  Hoodbhoy 
and Nayyar sum up the changes as follows: 

 
…… in Pakistan, because of the adoption of an exclusivist national ideology, there are no 
constraints on the free expression of communal hatred.  Thus, the Hindu is portrayed as 
monolithically cunning and treacherous, obsessively seeking to settle old scores with his 
erstwhile masters.  This Hindu is responsible for the breakup of Pakistan (Hoodbhoy and 
Nayyar 1985: 175). 

 
A number of other researchers have carried out even more detailed and in-depth studies of school textbooks 
with a view to determining what ideologies they are based upon.  K.K. Aziz, the famous Pakistani historian, 
studied 66 textbooks on social studies, Pakistan studies and history in use in the schools and colleges from 
class 1 to the B.A level.  Among other things, he points out that these textbooks glorify wars and create 
hatred for India (1993: 192-193).  The `bitter fruit’ of all this propaganda is summed up by K.K. Aziz as 
follows: 
 

…. the textbooks are training and bringing up the students in ignorance, bias and false 
logic.  Ignorance and bias travel together because one reinforces and encourages the other.  
Through them the textbooks elevate the prejudices of the society into a set of moral 
absolutes (Aziz 1993: 243). 
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Rubina Saigol, in her study of social studies textbooks from a feminist perspective, agrees with the previous 
researchers that Pakistani textbooks create myths which help the state maintain a high level of militarization 
and aggressive nationalism.  She further points out that the categories of thought which are reinforced in the 
textbooks help to support male dominance.  Women and working class people are relegated to the same 
level since they are expected to perform manual, concrete, mechanical and lower order tasks which do not 
involve original thinking (Saigol 1995). 
 
2.3 World View and Language 
 
The social studies texts, as we have just seen, are the major ideology-disseminating texts.  However, 
language texts too serve the same purpose.  They do it in two ways: first through a choice of emotive terms 
and second by presenting ideology-laden items – poems, prose pieces, letters, conversations, exercises – in 
language-teaching textbooks.  The first strategy, that of using value-laden diction, is an integral part of 
language even if it is not consciously being manipulated to reinforce certain values.  Most adjectives 
concerning human action are valuational.  Thus, in most cultures, being `intelligent’, `fast’, `enterprising’, 
`bold’, `confident’, `charismatic’, beautiful’, `rich’ and `respected’ are terms of positive valuation.  But it 
can be argued that they all come from subjective assumptions.  One of these assumptions, however 
unconscious, is that power and its manifestation, dominance or rank-seeking, are justified. The qualities of 
having better cognitive abilities than other people; or of possessing greater courage; or of having other 
distinguishing characteristics finally make a person stand out and become more powerful and potentially 
more capable of dominating other human beings. Beauty and riches are also distinguishing features which 
everyone does not possess.  Prestige, respect or `recognition’ – as Francis Fukuyama calls it (1992: 146) – 
are consequences of being distinguished; of being better than others. But, whereas all these qualities are in 
the interest of those who can be distinguished, they are against the interest of those who are condemned 
never to be distinguished.  All those who are `stupid’, `slow’, `cowardly’, `diffident’, `dull’, `ugly’ and 
`poor’ should logically regard all the qualities mentioned about as negative attributes  as weapons with 
which a minority is endowed and which, very unfairly, gives it power over others.  The overall framework 
of power, however, is so universally accepted that everyone, including those excluded from its realm, accept 
it as being positive.  Thus, our agreement to use words at all mean that we accept a certain view of reality, a 
certain construction of normalcy, which is power-laden in the sense that it is not in everybody’s interest. 
 
But, apart from such ideological subtleties of language use, Pakistani textbooks and official media use 
deliberately ideology-laden and emotive words.  Among these, those in the first cluster revolve around the 
concept of martyrdom (shahadat) in a holy war (jihad).  Since the first war in 1948 with India, the state has 
been using the vocabulary of jihad for all its wars.  Mawlana Mawdudi, the leader of Jama’at Islami, 
declared that sending `vigilante groups organized by the government to conduct a covert war in Kashmir 
could not be fighting a jihad, nor could the government surreptitiously support a jihad while professing to 
observe a cease-fire’ (Nasr 1996: 42).  However, the government used jihad vocabulary to rouse deeply felt 
religious emotions against India.  This became so much a feature of official vocabulary that even Christian 
army officers who died in wars were called shaheeds (martyrs).  Later all army officers, even when they 
died in accidents, were called shaheeds.  Great national leaders, not to be left behind, whether killed by the 
state (Zulfikar Ali Bhutto) or by unknown causes (Zia ul Haq) were also declared as being martyred 
(shaheed). 
 
Another cluster of words concerns politics.  Secularism has been translated as la diniyat (literally speaking 
`not having a religion’ or `lack of faith’).  This makes the reader of Urdu feel that those who support secular 
politics are atheists or, at least, not good Muslims.  Democracy has been used by everyone but it has meant 
different things.  Ayub Khan’s `basic democracy’ was control over electoral colleges while Zia ul Haq’s 
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Islamic democracy was a camouflage for his own rule.  Similarly, all welfare programmes  the socialism 
of Bhutto and the welfare state of Benazir Bhutto and Nawaz Sharif  have been named Islamic to appease 
the clergy which would otherwise condemn them as being leftist philosophies. 
 
Other clusters of words refer to social and cultural aspects.  The male dominating values of our culture are 
reflected in the way womens’ sexuality is stigmatized while mens’ is controlled at the expressed, public 
level but actually flaunted at a sub-level of male interaction.  Thus, while women cannot confess to having 
male friends, let alone lovers, in all but highly Westernized social circles, men boast about their conquests to 
their friends.  While it is a disgrace for a family if a woman has sex outside marriage, it is much less of a 
disgrace for a man.  Words pertaining to honour  izzat, asmat, ghairat, sharm, haia  all refer much 
more saliently, much more seriously, to female waywardness than to male.  Indeed, in most areas of 
Pakistan men’s honour lies so much in the control of female sexuality that they kill their women for it.  
From this notion of sexuality comes the strong imperative of hiding away the female, seen primarily as a 
sexual object, from other males.  Hence words like `the family’, `androon-e-khana’, `ghar wale’ (both 
meaning those who live inside the house), bacche (children) are used for the wife in middle class and 
working class families. In Pakistani languages female cousins are called sisters and even in Pakistan English 
the term cousin sister is used for them (Rahman 1990: 72). 
 
Literary and language-teaching texts use these clusters in varying degrees.  Thus, in the vocabulary itself 
they reinforce a world view contingent upon male-dominating, sexuality-denying and aggression-validating 
values in the social sphere; religious and nationalistic values in the political sphere and a definite bias 
towards the sacralization of war and the military in the sphere of foreign policy.  These values are also 
reinforced in English medium schools but, since pupils of Urdu medium schools are less exposed to liberal-
humanist values in English fiction, foreign T.V programmes and at home, they are more exposed to them 
than their English-medium counterparts. 
 
Apart from the linguistic biases inherent in the vocabulary of language texts, there is their content.  
Language texts are, so to speak, the B team of the state while the A team is the whole complex of Pakistan 
studies, social studies and history.  One of the avowed aims, indeed the major one, of all language courses is 
to promote the `ideology of Pakistan’ expressed in different ways.  Urdu is said to be the national language, 
to which the Quaid-i-Azam gave his approval, and must be taught to defend the ideology of Pakistan 
(Nisab-e-Urdu 1986: 9 & 14).  Persian too is to be taught for ideological reasons (Farsi 1987: 1).  Arabic, 
above all, is to be the vehicle of Islam. 
 
 
3. Methodology 
 
Just how frequently language-teaching text books expose students to ideological messages is not easy to 
determine.  A rough estimate can be obtained by counting the number of ideological items  poems, prose 
pieces, exercises  in every la nguage-teaching textbook used in the Urdu-medium schools.  For the 
purpose of this exercise, ideological texts were defined as texts pertaining directly or indirectly to Islam, 
nationalism and the military.  In the first category are texts pertaining to Islam, Muslim civilization and 
cultural achievements and eminent personalities from the history of Islam.  In the second category are texts 
pertaining to Pakistani nationalism, Pakistani identity, the movement to create Pakistan, eminent leaders of 
Pakistan and so on.  In the third category are texts pertaining to the glorification of war, the armed forces of 
Pakistan or military heroes.  In many cases these themes overlap but the text is classified under the dominant 
theme.  The percentage of the ideological lessons is calculated on the basis of the total number of lessons in 
the textbook.  These percentages are given in the boxes given later in this study. 
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4. Ideology and Language-Teaching Texts 
 
The state’s major objectives – creating nationalism and support for the military – are attained by repeating a 
few basic messages in all the books.  First, the non-Muslim part of Pakistan is ignored.  Second, the 
borrowing from Hindu culture is either ignored or condemned.  Third, the Pakistan movement is portrayed 
mostly in terms of the perfidy of Hindus and the British and the righteousness of the Muslims.  After the 
partition, in which Hindus are reported to have massacred Muslims while Muslims are not shown to have 
treated the Hindus in the same manner, India is portrayed as the enemy which is waiting to dismember 
Pakistan. The separation of Bangladesh in 1971 is portrayed as proof of this Indian policy rather than the 
result of the domination of the West Pakistanis over East Bengal.  Above all, the 1948, 1965 and 1971 wars 
are blamed entirely on India and Pakistan is shown to have won the 1965 war.  The armed forces are not 
only glorified but treated as if they were sacrosanct and above criticism.  All eminent personalities 
associated with the Pakistan movement, especially M.A. Jinnah and Iqbal, are presented as orthodox 
Muslims and any aspect of their thoughts or behaviour which does not conform to this image is suppressed.  
Indeed, the overall effect of the ideological lessons is to make Islam reinforce and legitimise both Pakistani 
nationalism and militarization.  Thus, the state uses the emotive power of religion, patriotism and 
romanticized history to create a Pakistani identity which supercedes kinship, regional or ethnic identities.  
By making India the ever-threatening `other’ it also uses all these sentiments as well as fear to support a 
large military, occasional adventurism across the border and nuclear weapons. 
 
As mentioned earlier, the ideology-enforcing items in Pakistani textbooks pertain to Pakistani nationalism 
and the military or war.  The main impression which is conveyed is that all three components belong to a 
unified, sacred, religious tradition.  Even poets of Punjabi, Pashto and Sindhi, whose sufi Islam was quite 
different from the official Islam endorsed by the textbooks, are put into the same ostensibly orthodox 
tradition. This whole tradition is then dovetailed into Pakistani nationalism.  The demand for a separate 
nation is not made to appear as the product of the desire to escape Hindu domination for economic and 
political reasons but an effort to establish a country for the free practice of Islam.  Since the Quaid-i-Azam 
and Iqbal are also converted into upholders of these ideals, Islam supports Pakistani nationalism.  The third 
component of the ideology, the military, is also sacralized because it is contingent upon the first two.  The 
nation, which is a fort of Islam, needs soldiers who are nationalists in as much as they are fighters in the path 
of Islam.  With such a meshing of the secular and religious ideologies the state ensures that the Pakistani 
citizen is not seduced by ethnic nationalism which bases itself on linguistic or cultural identities.  It also 
ensures that support of the army and war mongering is seen as support of both the nation and Islam.  In 
short, dissent can be equated with both treason and apostasy. 
 
The percentages in BOX-1 pertain to the textbooks of Urdu, English, Pashto, Sindhi, Arabic and Persian 
used in the schools of Pakistan. The textbooks of Sindhi are used in the schools of rural Sindh whereas those 
of Pashto are used in some schools of the Pashto-speaking parts of the N.W.F.P.  The figures for the 
percentages of ideological items have been arrived at by the procedure described in section-3. 
 
Box 1: 
 NWFP Punjab & Islamabad Sind Balochistan 
 Urdu English Pashto Urdu English Arabic Urdu English Sindhi Urdu English Persian 

Class 1 20 Nil @ 22 6  Not  
Taught 32 Nil 19 28  Not taught 

Class 2 36 7 39 18  NT 41 Nil 42 30  NT 
Class 3 50 20 44 31  NT 38 Nil 36 32  NT 
Class 4 50 27 66 43  NT 46 Nil 33 47  NT 
Class 5 54 Nil 37 38  NT 49 Nil 26 47  NT 
Class 6 50 6 46 49 7 NT 49 Nil 34 58 3 16*14 

Continued… 
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 NWFP Punjab & Islamabad Sind Balochistan 
 Urdu English Pashto Urdu English Arabic Urdu English Sindhi Urdu English Persian 
Class 7 44 17 50 52 11 70# 93 Nil 36 46 Nil      47 
Class 8 50 26 36 48 8 81 53 20 26 48 4 46  35 
Class 9 33+ 16 NT 33+ 32 50 47+ 35 21 25+ 23       28+ 
Class 10 33+ 4 NT 33+ 33 80 47+ 4 21 25+ 14       28+ 

Note: 
* Figures on the right in the column for Persian are for books prescribed in the NWFP. Figures on the left are for 

Balochistan.  The new textbooks of the Punjab Board are the same as those of the N.W.F.P Board 
# Arabic books are compulsory for all in Pakistan in 7-10 classes. 
@ English starts from class 6 under the old system and in class 1 under the new one. Not all schools have adopted the new 

system. 
+ Same book for 9th and 10th. 
 
From these figures one can create a hierarchy of language-wise ideological content in Pakistani textbooks.  
This is given in Box-2 below. 
 
Box 2: Ideological Contents of Language Textbooks expressed as percentages of Total items 

Language Content (in percentages) 
Arabic 71 
Urdu 40 
Pashto 43 
Persian 31 
Sindhi 29 
English 8 

 
The role of Arabic in this context is understandable.  It was introduced in Zia ul Haq’s period in 
government schools as part of the Islamization process.  But, whereas Arabic textbooks mostly contain 
Islamic items, those of Urdu contain items on nationalism and the military also.  Moreover, Arabic is 
already associated with Islam but Urdu is taken as a language.  Also, while Arabic is only compulsory in 
middle school, Urdu is read throughout the school years and even in the intermediate classes (ie. 11th and 
12th).  Thus, it is Urdu which is the primary ideology-carrying language, not Arabic.  Persian is not 
compulsory in the Punjab and Sindh and is, even in the N.W.F.P and Balochistan, only a minor language 
which students study for three years.  Thus, Persian too has little influence on world view formation.  
Pashto and Sindhi languages are taught only in some parts of the N.W.F.P and rural Sindh.  They are so 
ideologically burdened, one would surmise, because these areas have had ethnic, language-based 
movements which the state counters in schools through education.  English, always associated with 
modernity and liberal values, is the least ideology-reinforcing language.  However, the percentage of 
ideological items is quite high in books of classes 7 and 8.  Why the overall percentages are less is 
because in Sindh the books for class 1 to 7 were written by ELT specialists such as Zakia Sarwar, Abbas 
Hussain, Ambreena Kazi, Kaleem Raza Khan etc.  All these writers are liberal academics and the 
textbooks they have produced are completely devoid of state-sponsored ideological content.  One 
anomaly in all the English text books is that there are two systems of teaching English.  According to the 
older system English began to be taught from class 6.  According to the new one English begins in class 
1.  It was in 1989 that the first Benazir Bhutto’s PPP government decided to introduce English as an 
additional subject from class 1.  The decision was implemented in selected schools in the Sindh and 
NWFP in 1990.  The other provinces too accepted the proposal in principle.  In NWFP the hurriedly 
prepared textbooks were used only for one year and then had to be withdrawn. Later on the National 
English Language Institute (NELI), established in 1987, submitted a new curriculum for English 
Language Teaching (ELT) for classes 1 to 12 (NELI 1992).  However, as the NELI report had predicted, 
the experiment was not successful.  Indeed, NELI itself was abolished and even now all schools do not 
teach English from class 1.  The new system, therefore, runs parallel with the old one in Pakistan.  In 
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general, however, English still begins from class 6.  Thus, not all children are exposed to very low 
ideological messages in early childhood.  Those who take up English from class 6 are exposed to higher, 
though not as high as in the case of Urdu, ideological doses. 
 
The way English is taught leaves much to be desired. According to a report of 1982, which evaluated the 
teaching of English in 20 Urdu-medium high schools in Lahore district, it was found that the students 
could not speak or understand English nor could they read it for pleasure or write anything creative in it.  
They could, however, read their lessons and simple sentences in it.  Even at this girls were better than 
boys and the city schools were better than the village ones.  In short, state schools do not equip their 
products in the much needed linguistic skills in English but they do indoctrinate them – mostly through 
Social Studies and Urdu (Curriculum 1982).  The focus of the above analysis has been the ideology of the 
state rather than that of the society.  The distinction between the two is merely the use to which ideas are 
put.  Islam, nationalism and militarism create security for the state – or what the state regards as security – 
by motivating citizens against ethnic nationalism and India.  Societal views, such as are implicit in the 
privileging of men and educated or dominant people, help to create a view of common sense and 
normalcy in which women are simply assumed to be inferior and hence to be dominated as are the 
working classes.  A number of studies have analysed images in textbooks which help us understand how 
these societal views are reinforced1. 
 
Muhammad Anwar, for instance, analysed 105 textbooks of the Punjab Textbook Board.  His results are 
that ‘the frequency of the appearance of males is 81 percent while females appear only 19 percent of the 
time.  One reason of this could be that 78 percent of the authors were male’(Anwar 1982: 12) and in our 
male-dominating world public interaction is predominantly among men.  Another could be that womens’ 
work is simply ignored.  They do work in the fields, graze animals, fetch water and even carry bricks as 
labourers.  However, as women activists often point out, even this substantial contribution to the economy 
is ignored (SAHE 1997: 55). Perhaps the construction of social reality in our male dominating society is 
such that all this labour does not register itself as reality in the mind.  One reason for this could be that 
women are supposed to be hidden and men are not used to considering them partners in public interaction.  
In the analysis by Anwar: 
 

Service occupations [cooking, nursing, washing dishes etc] seem to be associated more 
with females than with males, and such an association is more prominent in Urdu than in 
English books (Anwar 1982: 38). 

 
Working class characters, like women, are also less in number.  The following table illustrates this: 
 

Social Class Frequency of Appearance Percent 
High 1552 53.4 
Middle 1026 35.3 
Low 329 11.3 
Total 2907 100 

(Anwar 1982: 15) 
 

                                                 
1  Two studies show that in Urdu fiction, both for adults (Parween 1984) and children (Bano 1985), 

power-oriented values, themes and attitudes are more preponderant than achievement or affiliation 
oriented ones.  Being so focussed on power, macho and militaristic values are easily accepted by 
students.  Indeed, Meher Bano also shows that the NWFP textbooks, like fiction, also show the highest 
scores for power followed by achievement followed by affiliation (1985: Table 19). 
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It may be said that this is only realistic.  Any attempts at glorifying working class characters would appear 
as false and sentimental.  What is possible, without inviting cynicism, is to endow marginalized characters 
with potential qualities which have not been realised as yet.  Unfortunately, the qualities of `learned’, 
`rational’, `progressive’ and `genius’ `have been minimally portrayed in female characters’ (Anwar 1982: 
58) reinforcing the myth that only men can have these qualities.  Similarly, qualities of the mind and good 
manners are not associated with working class people.  In short, as some intellectual theorists would have 
it, women and the `lower classes’ correspond to the body; middle and upper class men to the mind.  This 
binary classification creates, and reinforces, a view of reality which is unfair to the working classes and 
women to begin with. 
 
In this context the society for the Advancement of Education (SAHE) pointed out that women are ignored 
or negatively portrayed (this is true for the media too2 (PWI 1982).  Those who are in prestigious and 
traditionally male professions – such as physicians, engineers, architects etc – are ignored.  In short, the 
gender bias against women is evident and all the messages we get, whether from the formal lesson, fiction 
or the media, reinforces it (SAHE 1997: 56-68). 
 
 
5. Efforts to Remove Biases 
 
As far as women are concerned, a change is being made – or, at least, proposed – by some Non-
Government Organization (NGOs).  SAHE, for instance, conducted workshops of school teachers to 
sensitize them to gender bias.  In a book written specifically for teachers of primary and secondary 
schools in simple Urdu and aptly entitled Main Jaag Uthe (I woke up) (SAHE 1997), a number of model 
lessons about women and the necessity of educating and empowering them have been given.  The 
Simorgh Women’s Resource and Publication Centre is also engaged in developing materials for schools 
with human and womens’ rights as a focus.  Other NGOs, such as Aurat Foundation, also support the 
production of teaching material without gender bias. Rubina Saigol, Fariha Zafar, Asma Ajmal, Shahla 
Zia, Asma Jahangir and Neelam Hussain – to name only a few activists – are busy contributing in various 
ways to the development of such teaching material.  It is difficult to know, however, how far the state 
schools will accept such material and whether it will bring about a real change in male-dominant values.  
But whether it does or not, those who favour changes in the interest of women welcome such endeavours. 
 
 
6. Conclusion 
 
The vernacular medium schools are meant to indoctrinate the masses into becoming religious, 
nationalistic and militaristic.  Language texts help these ideological biases sink in the impressionistic 
minds of students, especially middle school students. The school, therefore, endeavours to create a world 
view which rejects ethnic nationalism for Pakistani nationalism irrespective of the genuine rights of the 
ethnic nationalities of the country in the process.  It also whips up hatred against India and, therefore, 
supports the maintenance of a very high expenditure on defence.  However, since school texts are not the 
only influences on children nor does everyone become brainwashed, there are many products of the 
vernacular schools who are liberal and who wish for peace rather than war. 
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Annex A 
 
 

Language-wise Average Ideological Content in Textbooks 
Expressed in Percentages of the Total number of lessons 

 Urdu English Sindhi Pashto Arabic Persian 
Class 1 22 Zero – or not 

taught 
(NT) 

19 22 not taught 
(NT) 

not 
taught 
(NT) 

Class 2 31 2 / NT 36 44 NT NT 
Class 3 38 5 / NT 36 44 NT NT 
Class 4 47 7 / NT 33 66 NT NT 
Class 5 47 Nil 26 37 NT NT 
Class 6 49 4 34 46 NT 15 
Class 7 59 7 36 50 70 47 
Class 8 50 15 26 36 81 38 
Class 9 30 28 21 NT 50 28 
Class 10 30 7 21 NT 80 28 
Percentage of Average 
Content (Ideological) 

40 8 29 43 71 31 

Note: English is taught at the discretion of the headmaster in urban schools.  It is not taught in rural schools in 
Islamabad and Punjab. 

 Persian is compulsory in B’Tan (6-10th) NWFP it is compulsory (6-8th). 
 


